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HISTORY 

 

 

 

Journey School was first chartered in February of 2000 by the governing board of Capistrano 

Unified School District (CUSD). It was the first start up, parent initiated charter school in 

Orange County. The school opened that fall, serving approximately 90 students in grades K-3. 

During the subsequent years, Journey School added a grade each year until it was serving 

grades K-6. In June of 2005 the charter was renewed, and by 2007-08 the school was fully 

implementing kindergarten through eighth grades.  

Since the school opened, enrollment has grown steadily, and the school now serves 

approximately 240 students. From the beginning, the school has drawn students from 

throughout the Southern Orange County area. Approximately eighty percent of Journeyôs 

students reside within Capistrano Unified School District, and the remainder come from 

nearby areas such as Irvine, Laguna Beach, Saddleback and even as far away as Santa Ana 

and north San Diego County. The school has leased facilities from CUSD and has occupied 

four different campuses over the years, including the current location at the former 

Foxborough Elementary site. Despite challenges due to relocation, the school has drawn a 

committed community of parents and teachers to participate in the unique educational 

opportunity. Journey has grown from a small start up school of enthusiastic and inspired 

parents and teachers to a full-fledged professional learning community that is well positioned 

for the future. 

Journey School is proud of its accomplishments over the past five years. To assist the District, 

and public at large, in considering the achievement of Journey School since the last charter 

renewal five years ago, a brief summary of these accomplishments is included below. 

Additional details of the growth and success of the charter school can be found in the Annual 

Performance Reports submitted to CUSD. Past copies of the Performance Reports are 

available from the school at any time upon request. 
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ACCOMPLISHMENTS 
 

 

Academic Achievements 

Journey School exists so our students may become educated people who consistently 

demonstrate:  reverence and stewardship, creative and imaginative thinking, critical thinking 

and good judgment, literacy, responsibility, self-reliance, and a passion for life-long learning.  

Academic and educational achievements since the schoolôs last charter renewal include, but 

are not limited to: 

¶ API:   Increase in Academic Performance Index (API) scores over the past five 

years, with a total increase of 139 points, and most notably, an increase of 102 

points, from 714 to 816 between 2008 and 2009. Journey School showed the most 

growth of any school in CUSD and any Waldorf public charter school in 

California in that year. 

¶ AYP:  Met Adequate Yearly Progress (AYP) four of five years, meeting all 

proficiency targets for Language Arts all five years, meeting all proficiency targets 

for Math in four of five years, and meeting participation rates every year. 

 

*See Section III  for detailed information about Assessment and Use of Data.  

 

 

Other Educational Indicators  

¶ Bronze Medal Award in February 2010 by Orange County Register for 

outstanding achievement in public schools. 

¶ Graduation of the first 8
th
 grade class in 2008, and in June of 2009, graduation of 

the first class with students who had started at Journey as kindergarteners when the 

school opened in 2000-2001. 

¶ Graduates who have successfully matriculated into a variety of high schools, 

including CUSD and other comprehensive public high schools, private high 

schools, charter high schools such as Orange County High School of the Arts and 

High Tech High, virtual and independent study high schools, etc.   

¶ Students who have been promoted from Journey School are currently achieving 

success in high school.  
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Impact & Innovation  

¶ As detailed in the charter petition, Journey School has grown its enrollment 

significantly in spite of moving locations multiple times.  This growth directly 

reflects strong support for the educational program and firm commitment from all 

constituency groups.  

¶ Journey School has supported the Waldorf public school movement in its creation 

and implementation of an alignment of the Waldorf curriculum to California state 

standards. 

¶ Despite significant budget constraints, certain subjects often considered ñextrasò in 
other schools are still prioritized in the curriculum, including art, handwork, 

movement, foreign language, gardening, experiential learning, and music. 

¶ Journey School is one of only a small number of schools to offer publicly funded 

Waldorf education to the families of Southern California. 

¶ Journey School provides the families of Orange County with an exceptionally safe 

school.  

¶ The school has waiting lists for multiple grade levels. 

¶ The school has maintained superb student-teacher ratios in all classes.  

¶ Journey School is participating in a statewide dissemination grant project GRASP 

(Governance, Renewal, Assessment and Strategic Planning). 

¶ The school has maintained active membership in the California Charter Schools 

Association (CCSA). 

¶ Journey School is participating in the CCSA charter school data project ZOOM! 

using DataDirector software. 

¶ Journey School is committed to disseminating information about its successful 

educational practices to the broader community, for example, via a professionally 

created informational video produced by an Emmy Award winning videographer.  
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Parent and Community Engagement  

¶ A strong school community with families contributing at least 50 volunteer hours 

per year and hundreds of thousands of dollars in donations  

¶ Development of a governance model that involves all constituency groups  

¶ Administration of an annual parent satisfaction survey, the results of which have 

been used for school improvement 

¶ Community partnerships enabling a vibrant after-school program including circus 

arts, Earthroots gardening, athletics, drama, art, etc.   

¶ Strong partnerships with other programs co-located on the same site 

¶ Community outreach through a wide variety of festivals, celebrations and adult 

educational offerings that are open to the public 

 

Improved Facilities and Fiscal Stability   

¶ Expansion and beautification of the school facility, including two school vegetable 

gardens, a native garden, recycling program, and upgraded infrastructure 

¶ Monetary and equipment grants received from outside organizations allowing for 

certain program expansion and enhancement 

¶ Fiscal stability as evidenced by balanced budgets, adequate cash flow and reserves, 

etc. 

¶ Audit reports with no findings for the 3 of the past 5 years. Minor audit findings 

for the remaining two years were resolved within one year of the report. 
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SECTION I: FOUNDING GROUP 
Describe the founding group for the proposed charter school, providing evidence that the 

applicant(s) possess(es) the necessary background in the following areas critical to the 

charter schoolôs success and/or that the founders have a plan to secure the services of 

individuals who have the necessary background in these areas: 

o Curriculum, instruction and assessment; 

o Finance, facilities, and business management; and 

o Organization, governance, and administration 

The founders of Journey School consist of the California non-profit public benefit corporation 

Board of Directors, committed educators, a strong and active parent community and expert 

consultants. The governing board of Journey School recognizes the need for the specialized 

skills required for operating a charter school, and has worked closely with Journey Schoolôs 

administration to gather an extensive group of experts in all the major areas of charter school 

operations. As with many charter schools, relying on the resources available within the parent 

community remains central to the schoolôs success.  

Governing Board 

The Journey School Governing Board (known as the Journey School Council) has members 

who bring a broad range of expertise and backgrounds to help serve the school. At the time of 

charter renewal, the Council consists of: 

¶ Marc Damikolas, P.E., Council President: Mr. Damikolas is a Journey School parent and 

local businessman.  Mr. Damikolas manages two engineering consulting operations in 

Orange County and Los Angeles for a national environmental engineering firm.  In his 

role with this firm he is responsible for operations financial performance, strategic 

planning, business development, staffing and administration, and overall project 

management.  In addition to general management, Mr. Damikolas works as a consultant 

providing business management consulting services to local water utilities and other 

municipal clients.  He is a registered civil engineer with an undergraduate degree in Civil 

Engineering from Cal Poly University and a Masters degree in business administration 

from UC Irvine. 

¶ Bettina Spretke, Council Secretary and Parent Cabinet Representative: Ms. Spretke has 

been a Journey School parent and volunteer since 2003. She moved from Germany to the 

United States with her family in 1995. She has operated her own swimming instruction 

school since 2004. Prior to this she coached for the Dolphin Aquatics Swim Team in 

Laguna Niguel and the Swim Team in Villingen, Germany. She holds a B.A. in Hotel 

Management. Ms. Spretke has been instrumental in the success of many large fundraising 

projects for Journey School. 

¶ Kimberly Brown, Council Member: Ms. Brown received her BS and law degree from 

Western State University. She has been practicing law both as a partner and in solo 

practice for twenty-five years, specializing in the areas of construction and health care. In 

addition, she has served as a law professor at Western State University, and was a Judge 
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Pro Tem. She has also had experience working for cities and counties, including litigation 

concerning schools. 

¶ Cheryl Patterson Moe, Council Member: Ms. Moe, Architect, was part of the team that 

submitted Journeyôs first charter ten years ago. She led the task force that created Journey 

Schoolôs Curriculum Alignment when the school was re-chartered five years ago, and last 

year was the catalyst in the STAR committee which helped raise Journeyôs API by 102 

points. She is the parent of a Journey Alumni who is currently attending a High Tech High 

Charter School. Ms. Moe holds a Bachelors of Architecture Degree with a Business 

Administration Minor from Cal Poly, Pomona. She has practiced architecture with firms 

and individually for over twenty-five years. Her projects have included elementary 

schools, custom residential projects and commercial projects such as Ocean Ranch and 

Park Place Retail Center.  

¶ Diana Graber, Council Member: Ms. Graber has been a Journey School parent and active 

volunteer since the school opened in 2000. Along with her husband, she heads an award-

winning film/video production company specializing in sports, adventure and the natural 

environment. Previously she was the Director of Marketing for two organizations and 

owned and operated a sports marketing company, producing events for corporate clients. 

She is a board member of Wheels4Life, a non-profit that provides bikes to people of need 

in third world countries. She holds a B.A. in Communication Studies from UCLA and is 

currently pursuing a M.A. in Media Psychology and Social Change from UCLA/Fielding 

Graduate University. 

¶ Gina Mammano Vander Kam, Faculty Representative: Ms. Vander Kam is currently a 

Journey School kindergarten teacher. She holds two California Professional Clear 

Credentials in both multiple and single subjects (English) and is CLAD certified. She has 

thirteen years teaching experience working in pre-school, elementary, and high school 

settings. She is a poet, published in a variety of journals and publications. She has served 

on the North American Leadership Team for the Younger Leadersô Network, a faith-based 

international gathering of those working in the areas of social justice, environmentalism, 

and the arts. She has also been a member of Montage, an arts cooperative, for over fifteen 

years, and has served in music and arts ministries for many years as musician, visual 

artist, and arts worship leader. 

¶ CUSD has selected a non-voting representative as a member of the Journey School 

Council, Jolene Dougherty. 

 

Staff and Consultants 

¶ Administrator, Shaheer Faltas: Mr. Faltas launched his career as a teacher in south-

central Los Angeles, where he taught English Language Arts and Social Studies, and 

subsequently taught extensively at the secondary and university levels in Monterey 

County.  During his eight years of service as a classroom instructor, Mr. Faltas was not 

only a standout teacher, but also took on additional leadership assignments such as 

literacy coach, trainer for new teachers, and director of student activities.  He also 
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coordinated multiple WASC accreditation teams, and served as a visiting team member 

and coach for other schools undergoing the accreditation process.   

Mr. Faltas attended graduate school in history at UCLA.  He possesses a California 

teaching credential in Social Studies with an emphasis on differentiated instruction and 

English language fluency.  He also holds a masterôs degree in curriculum, instruction, and 

assessment and a California administrative license from CSU, San Jose.   

Though teaching will always be his first passion, Mr. Faltas left the classroom in 2002 in 

order to have a larger impact on entire school communities as an administrator.  For two 

years he served as an Assistant Principal at a large comprehensive middle school in 

Monterey County, where he was also responsible for designing district curriculum and 

assessments, and recruiting and training teachers.   

In 2004 Mr. Faltas was recruited to co-found two successful school initiatives in Hawaiið

one a private college preparatory high school and the other a Waldorf-inspired public 

elementary school.  He served as the director of education at both schools, and was 

instrumental to their successful start up.   

Mr. Faltas is a proven teacher, school administrator, educational consultant, and 

instructional leader.  He has been greatly influenced by his work as a researcher for 

Franklin-Covey, one of the worldôs foremost authorities on leadership and personal 

development.   

 

Assisting the Journey School leadership in their work are several 

community consultants: 

¶ Greg Moser, school legal counsel: Procopio, Cory, Hargreaves and Savitch, LLP: Mr. 

Moser and the other attorneys at Procopio have many years of experience in public agency 

law as well as non-profit corporation law. In addition, Mr. Moser is one of the foremost 

charter school attorneys in the state. He has been legal advisor to the California Network 

of Educational Charters and its successor organization, the California Charter Schools 

Association. 

¶ Bonnie River, External Evaluator and School Mentor: Ms. River has been teaching for 

over thirty years in public schools, Montessori schools, and Waldorf schools. In Waldorf 

schools she taught for ten years in kindergarten and eight years in the higher grades, 

taking the same class of students through all the grades.  She has founded two Waldorf 

schools, and served as the Director of Educational Programs and Student Services at 

multiple public charter schools.  Ms. River has trained dozens of graduate students in 

education and currently serves as the Accreditation Officer for Rudolph Steiner College in 

Sacramento.  She has been a keynote speaker at many international educational 

conferences.  Expertise includes organizational, managerial, administrative, as well as 

pedagogical skills including curriculum design, instruction, and assessment. 

¶ Tim Connolly: Curriculum Specialist and Administrative Advisor: Mr. Connolly has 

been involved in Waldorf education for the past two decades serving as a board member, 

parent, class teacher and administrator.  He has served as the School Administrator for 
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both the Waldorf School on the Roaring Fork in Carbondale, Colorado and Journey 

School (2005-07).  Prior to that he worked as the Dean of the High School at the 

Sacramento Waldorf School and as an Administrative Services Officer at the Rudolf 

Steiner College.  He is most motivated for this curriculum by his love for childhood.  In 

addition to his work in Waldorf education, Mr. Connolly worked at corporate levels in the 

field of risk management.  He and his wife Patti have parented two Waldorf high school 

graduates. 

¶ Patti Connolly: Curriculum Specialist: Ms. Connolly has over twenty years of 

experience in Waldorf education. She graduated from California State University, San 

Francisco with a Liberal Studies B.A. and a Multiple Subject Teaching Credential.  She 

subsequently graduated from the Waldorf Teacher Education Program at Rudolf Steiner 

College in Fair Oaks, California and went on to serve as a class teacher, taking a class 

from grades 1 to 8, a kindergarten teacher, a specialty teacher, a special education teacher, 

and a faculty administrator.  Ms. Connolly has taught at the Public School Institute at 

Rudolph Steiner College, instructing public school teachers in Waldorf methods during 

summer intensives. Ms. Connollyôs specialty is analysis of how child development 

theories and brain research align with the Waldorf curriculum. 

¶ Dr. Frances Sassin, Administrative Consultant:  Dr. Sassin began her professional career 

as a veterinarian; after becoming a parent, however, she began directing her energy into 

the field of education. Dr. Sassin was one of the founders of Journey School, and was 

subsequently employed as the schoolôs Business and Operations Manager for 2 İ years. 

During this time she also served as President of the schoolôs Council. Dr. Sassin is now 

doing consulting work in the charter school field. Both her children attend and have 

always attended Orange County charter schools.  Dr. Sassin received her BA degree from 

UC San Diego and a DVM degree from UC Davis, and continues to provide veterinary 

services to her community through volunteer activities. 

¶ Larry Tamayo: Financial/Business Consultant: Mr. Tamayo works with ExED, a non- 

profit provider of business services for charter schools in Southern California. He oversees 

the business operations for San Diego and Orange County charter school clients, which 

includes supervising finances, payroll, human resources, compliance and general 

operations. Prior to leading ExED's San Diego office, Mr. Tamayo was the School 

Development Coordinator and a Compliance Analyst in ExED's Los Angeles office. He 

previously worked as a program coordinator at the Atlantic Community Economic 

Development Corporation. Mr. Tamayo earned an M.A. in public policy at the University 

of California, Los Angeles and a B.A. in criminology, law and society at the University of 

California, Irvine. 
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SECTION II:  EDUCATI ONAL PHILOSOPHY AND 

PROGRAM  
Provide a clear and concise mission statement that defines the purposes and nature of the 

charter school.  Describe here, as well as within other applicable elements of the 

application, how the charter will improve learning for the targeted population and increase 

learning opportunities for its students.  This statement should be written for understanding 

by the charter authorizer and the general public.  [Ref. Criteria for Review; CCR-5, 

§11967.5.1(f)(1)(B)
1
 

 

A. MISSION 
Why does Journey School exist?  What are we deeply passionate about? What enduring 

contributions will we make to the lives of children and families?  How will we uniquely 

impact the broader educational landscape?  How will we develop sustainable resources to 

deliver superior performance relative to our mission?
2
 Such essential questions have sparked 

powerful dialogue within the Journey School community as we continue to develop a results-

driven, multi-year strategic plan.
3
  The unfolding strategic planning process has already 

confirmed the following:   

Mission, Vision and Values  

The mission of Journey School is educating K-8 students in southern California by offering 

Waldorf educational methods in a public school setting.  Journey School is dedicated to the 

optimal development of the intellect, social-emotional well-being, and physical capabilities of 

each student, by presenting core academic subjects artistically.  Journey School will enable 

each student to read, write, speak, and calculate with clarity and precision.  Furthermore, 

students will have the ability to think imaginatively, creatively, and become self-motivated, 

competent, life-long learners.  

School Motto  

The School Motto is important because it captures the essence of the schoolôs educational 

philosophy. The School Motto dates back to the inception of the school, when our founders 

affirmed that:  Education is a journey, not a race. 

                                                 
1
 While these State Board of Education regulations setting forth criteria for review of charter 

petitions are not binding, they serve as helpful guidance regarding what should be included in 

a legally adequate proposal. 
2
 Collins, Jim. Good to Great and the Social Sectors, 2005 

3
 Journey School is 1 of 19 CA schools participating in the GRASP (Governance, Renewal, 

Assessment and Strategic Planning) dissemination grant, to ensure better results over time. 
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B. EDUCATIONAL PROGRAM 
Describe the educational program of the proposed charter school:  Identify those whom the 

school is attempting to educate; and, describe what it means to be an ñeducated personò in 

the 21st century?  Provide the applicantôs view of how learning best occurs. The goals 

identified in the educational program must include the objective of enabling students to 

become self-motivated, competent, and lifelong learners.  [Ref. California Education Code 

§47605 (b)(5)(A)(i)]  

Identify those whom the school is attempting to educate:  

Journey School is designed to educate southern California Kindergarten through eighth grade 

students who come from families who seek out a progressive learning environment, and 

become committed to, Waldorf inspired education in the public sector. The schoolôs 

educational program has attracted significant interest in recent years.  Since the last charter 

renewal in 2005, enrollment has almost doubled. The graph below displays school enrollment 

trends over time, and Section II D contains more detailed information about student 

demographics.  

 

 

 

 

*In 2004-05 the school moved from San Clemente to Aliso Viejo 
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Enrollment Patterns 

The schoolôs growth plan projects that an upward trend in enrollment demand is likely to 

continue into the foreseeable future due to at least four factors: 

(1) Improved Student Achievement:  Student performance indicators show a positive 

trend over the past years.  Journey Schoolôs State Academic Performance Index (API) 

Score has improved by more than 200 points since 2004.  Moreover, every state and 

federal goal has been achieved, as all student sub-groups surpassed growth targets for 

Math, Reading, and Writing in 2009.  Our current API Score is 816, which brings the 

school into closer alignment with various high-performing schools in Orange County. 

Additionally, Journey School recently received a óBronze Rankingô among all Orange 

County elementary schools.
 4
 Moving forward, Journey School will pursue even 

higher levels of student performance while holding firm to core values and key beliefs. 

(2) Growing Charter School Movement: The Orange County Grand Jury recently 

studied all public charter schools within Orange County. The published results noted 

that public charter school enrollment in the area has soared primarily because the 

schools provide diverse educational choices for children, parents, and school districts. 

The study posits that the local charter school movement is growing due to the unique 

and varied curricular offerings of charter schools like Journey School. Additionally, 

the Grand Jury findings lauded charter schools for providing unique learning 

opportunities to all learners, including at-risk and academically low-achieving 

students. They noted that charter schools offered support to the educators who serve 

these students. In the last two years, academic scores of charter school students have 

improved overall.  The study also corroborates high levels of parent satisfaction.
5
  

These local patterns mirror statewide and national developments. 

(3) Waldorf Inspired Public Education on the Rise: At this time there are 

approximately a thousand Waldorf schools in ninety-one countries, including 

approximately 150 in the United States, where Waldorf's growth has been particularly 

vigorous. While many of these schools are private, The George Lucas Educational 

Foundation reported in 2009 that the number of public schools inspired by Waldorf 

educational methods is growing fast, fueled in part by the passage of the No Child Left 

Behind Act and the charter school movement.  In the United States, there are now 

nearly 50 Waldorf-inspired public schools, most of them K-8 charter schools located 

in the West.
6
 

As the only Waldorf-inspired public charter school in Orange County, we are uniquely 

positioned to meet the mounting demand for a child-centered, rigorous and joyful 

school. Outreach efforts and site-based data indicate that more families from 

                                                 
4
 Fermin and Martindale, ñOCôs Best Elementary Schoolsò, Orange County Register, 

February 8, 2010 
5
 Orange County Grand Jury, Are Charter Schools Getting Passing Grades, 2007 

6
 Costello-Dougherty. ñWaldorf Public Education Are On the Riseò, Edutopia, 2009 
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throughout the area from both traditional public as well as private schools will enroll 

their children at Journey School in the coming years. 

(4) Research Based Education: In his landmark book, What Works in Schools: 

Translating Research into Action, Dr. Robert Marzano asserts that we could be on the 

brink of unprecedented effectiveness for the public practice of education if we are 

willing to implement what is known about effective schooling.
7
  His basic position is 

simple:  Schools can have a tremendous impact on student achievement if they follow 

the direction provided by research.  

Marzanoôs research has important implications for Journey School and the broader 

Waldorf public charter school movement.  The latest research in educational 

neuroscience establishes strong linkages between high student achievement and 

Waldorf-inspired methods. In fact, Marzanoôs own research confirms that the use of 

certain practices used in Waldorf schools, like teacher looping, summarization, and 

interdisciplinary teaching allow children to excel on a variety of assessments, 

including standardized tests.
8
 As educators and their allies implement what they are 

learning from brain research, Waldorf charter schools will both benefit from and 

contribute to educational reform. Specifically, we anticipate a steady stream of interest 

in our unique program, and we will embrace opportunities to disseminate best 

practices. 

Ȱ) ÂÅÌÉÅÖÅ ÔÈÁÔ 7ÁÌÄÏÒÆ ÅÄÕÃÁÔÉÏÎ ÐÏÓÓÅÓÓÅs unique educational features 

that have considerable potential for improving public education in  !ÍÅÒÉÃÁȣ 

7ÁÌÄÏÒÆ ÓÃÈÏÏÌÓ ÐÒÏÖÉÄÅ Á ÐÒÏÇÒÁÍ ÔÈÁÔȣÎÏÔ ÏÎÌÙ ÆÏÓÔÅÒÓ conventional forms of 

academic achievement, but also puts a premium on  the development of 

imagÉÎÁÔÉÏÎ ÁÎÄ ÔÈÅ ÒÅÆÉÎÅÍÅÎÔ ÏÆ ÔÈÅ ÓÅÎÓÉÂÉÌÉÔÉÅÓȢȱðElliot Eisner, Professor of 

Education at Stanford University and former President, American Association for 

Educational Research  

Describe what it means to be an ñeducated personò in the 21st century: 

Endur ing Nature of Waldorf Education 

Waldorf education was born in post World War I Europe, when socio-economic, political and 

technological circumstances were shifting rapidly. Rudolph Steiner, an Austrian philosopher, 

began working with social leaders to develop an education that would cultivate in young 

people the basis on which to develop into free, moral, and integrated individuals who could 

meet the challenges of the 20
th
 century.   

Steiner put forth the premise that human beings have a threefold nature: physical, social-

emotional, and intellectual.  Hence, in his educational model, the heart must be reached as 

                                                 
7
 Marzano, Robert.  What Works in Schools:  Translating Research into Action, 2003  

8
 Oberman, Ida.ñThe Relevance of Waldorf Education for Urban Public School Reformò, 

Encounter, 2008  
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well as the mind and body.  Since that time, Waldorf Education has engaged all aspects of a 

childôs being. Journey School adheres to this holistic educational picture.  Learning is 

balanced in these three realms to enable each child to fully develop physical will and artistic 

sensibility alongside intellectual capacity.   

Addressing the threefold nature of children allows them to move gradually into adulthood as 

healthy human beings.  Waldorf education is built upon enduring human traits and needs, 

making it just as relevant today as it was in Steinerôs generation.  Our global society faces 

progressively more complicated political, social, economic, scientific, health, and 

environmental challenges.  There is an undeniable urgency to educate our children for the 21
st
 

century. A seismic shift is underway as we move from a society built on the logical linear, 

computer-like capabilities of the Informational Age to the inventive, empathetic, big-picture 

capabilities of what is taking its place- the Conceptual Age. 
9
 Students must become expert 

communicators and decision makers
10

. We must prepare our future generations to thrive in 

careers we canôt even imagine will exist, and Waldorf education is uniquely positioned to 

meet this need.  

Journey School draws upon a time-tested yet innovative educational tradition. Our definition 

of an educated person in the 21
st
 century is derived from this context.  An educated person 

must demonstrate: 

¶ REVERENCE AND STEWARDSHIP:  A sense of reverence empowers students 

with the ability to develop an understanding and appreciation for the interdependence 

of all life.  Students with a strong sense of reverence reflect this knowledge through 

conscientious respectful actions involving themselves, other people, and the world 

around them.  They have appreciation for truth, beauty and the world.  They connect 

with others. They are compassionate, communicative, grateful, and strive to build 

interdependent relationships, which positively impact the world.  

¶ CREATIVE AND IMAGINATIVE THINKING :  Creative and imaginative 

thinking empowers students with the ability to think unconventionally, to question 

assumptions, and to imagine new scenarios. Imaginative thinkers craft astonishing 

work because they recognize their creative capacities and celebrate them through a 

variety of artistic mediums.  They also act on opportunities and show willingness to 

take reasonable risk. 

¶ CRITICAL THINKING AND GOOD J UDGMENT : Critical thinking and sound 

decision-making empower students with the ability to assess the credibility, accuracy, 

and value of the information that barrages them every day.  Critical thinkers and wise 

decision-makers analyze and evaluate information while still honoring their intuitive 

capacities.  They think through solutions and alternatives and explore new options if 

their approaches donôt work.  This often entails working well with diverse peoples to 

make reasoned, ethical decisions and take purposeful action.   

                                                 
9
 Pink, Daniel, ñA Whole New Mind: Why Right-Brainers Will Rule the Future, 2005 

10
 http://gseweb.harvard.edu/news/features/murnane06012004.html 
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¶ LITERACY : Literacy empowers students with the ability to read, write, listen and articulate 

in compelling ways.  At Journey School, literacy goes beyond the traditional meaning to also 

include people who are mathematically competent, scientifically and technologically adept.  

They develop their creative and physical abilities as well. 

¶ RESPONSIBILITY and SELF -RELIANCE :  A strong sense of responsibility 

empowers students with the ability to be vital, disciplined, and hard-working 

individuals.  Responsible people take initiative, self-regulate, and are fully accountable 

for their own actions. They honor their capacities and have a can-do attitude.  They 

follow-through on commitments and honor their word. 

¶ LIFE LONG LEARNING : The qualities listed above culminate in an enthusiastic 

life-long learner.  Students in the 21
st
 century must be joyful, confident, self-

motivated, aware, inquisitive, resourceful, and persistent people if they are to know 

how to best learn and therefore thrive in an ever-changing world.   

 Provide the applicantôs view of how learning best occurs: 

Ȱ4ÈÅ ÇÒÅÁÔÅÓÔ ÓÃÉÅÎÔÉÓÔÓ ÁÒÅ ÁÒÔÉÓÔÓ ÁÓ ×ÅÌÌȢ  )ÍÁÇÉÎÁÔÉÏÎ ÉÓ ÍÏÒÅ ÉÍÐÏÒÔÁÎÔ ÔÈÁÎ 

ËÎÏ×ÌÅÄÇÅȢ  +ÎÏ×ÌÅÄÇÅ ÉÓ ÌÉÍÉÔÅÄȢ  )ÍÁÇÉÎÁÔÉÏÎ ÃÉÒÃÌÅÓ ÔÈÅ ×ÏÒÌÄȢȱ 

ɂAlbert Einstein 

Overview of How Learning Best Occurs: 

At the core of Journey Schoolôs educational program is the conviction that education is an art 

as well as a science.  Journey Schoolôs teachers are effective in teaching the whole child; it is 

teaching that goes beyond the intellect.  Each child is regarded as an integrated being whose 

physical, emotional, and intellectual capacities will grow and thrive in response to guided 

cultivation.  Academic studies are therefore enlivened and balanced with artistic and social 

activities. Each lesson engages the studentôs needs for doing, feeling, and thinking.  In 

addition to the core academic areas, additional specialty subjects are crucial to the Journey 

School program. For example, music, movement, visual and performing arts and practical 

activities are all integral to the curriculum. 

The sequence, timing, and presentation of the district-approved curriculum are designed to be 

developmentally appropriate as well as therapeutic for students who are facing the challenges 

of modern childhood.  Journey Schoolôs educational program is described in more detail in 

Section III and the Appendix.  The following distinctive features create an environment 

where learning best occurs: 

Distinctive Features of Journey School Education  

Specially Tailored Curriculum : As a public charter school, Journey school blends 

Waldorf inspired methods and content with California Standards.  The result is an 

integrated, rigorous and relevant curriculum (see Exhibit B for a sample of the co-

alignment). 
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Age-Appropriate Schooling: Journey Schoolôs developmental guidelines for when 

content is presented are in alignment with prevailing theories of cognitive 

development such as those of Erik Erikson, Jean Piaget, Maria Montessori, and John 

Dewy.
11

 In addition, we now know that the brain grows in spurts, releasing new 

capacities in the maturing child and adolescent.
12

  Journeyôs methods are, whenever 

possible, aligned with these developmental windows. 

The Teacher: Journey School teachers understand the word educate is derived from 

the Latin word educare, meaning óto bring forthô or ódraw outô. Teachers create a 

classroom environment where each student is honored, allowing learning to be free 

from inhibition or fear.  This also enables the class teacher to gain detailed insight into 

each child, facilitating more in-depth assessment and encouraging resolution of 

problems, leading to better results. 

Teacher Looping: A core principal of the schoolôs program is that a cohort of students 

moves through multiple grades together with the same class teacher in a process called 

looping.  The class teacher, while not the only teacher with whom the group has 

contact, is the adult who acts as class guardian.  The class teacher provides leadership 

for the class and continuity over several years of development. The resulting 

connection between student and teacher acts as a guarantor for student well-being, 

while placing an emphasis on relationships as a means for learning. Mutual respect 

leads to trust and strong relationships. Renowned educational researchers have cited 

specific advantages to the looping model, including the following: 

¶ Instructional time is maximized  

¶ Teachers increase their knowledge about a childôs intellectual strengths and 
weaknesses in a way that is impossible to achieve in a single year 

¶ An emotional and intellectual climate that encourages complex thinking, risk-

taking, and involvement 

¶ Improved standardized test scores
13

 

 

Forming the Class: At the beginning of each school year, teachers carefully form 

their classes.  The initial period of intentional community building lasts approximately 

one month, and is constantly reinforced throughout the school year.  The forming 

stage is a time when students are acclimated to any changes in their environment while 

still engaging in the learning process.  Positive relationships with new staff, 

specialists, and classmates are cultivated as well as important habits, expectations, and 

procedures for this next grade.  This is also a time when students learn how to 

complete chores and to use high-quality classroom materials.  As new class dynamics 

invariably occur at the beginning of each year, a primary goal of the forming stage is 

to establish order and calmness within the classroom.  Once the class has been formed, 

a wonderful structure to the daily, weekly, and monthly activities occurs.  In turn, this 

                                                 
11

 Iona H. Ginsburg, "Jean Piaget and Rudolf Steiner: Stages of Child Development and 

Implications for Pedagogy", Teachers College Record, Volume 84 Number 2, 1982, p. 327-

337 
12

 Pearce, Joseph Chilton. The Biology of Transcendence, 2002 
13

 Marzano, R. A Different Kind of Classroom: Teaching with Dimensions of Learning, 1992 
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stability empowers the students.  In Montessori education such forming of the class is 

referred to as ónormalizationô and it is also more commonly known as ósetting the 

tone.ô 

Rhythms in Learning: The Waldorf-inspired approach sees consistency as a vital 

element of learning.  During the school day the rhythm of learning ebbs and flows. 

There is a balance of experience between concentration and relaxation, mental and 

practical work, movement and stillness, listening and participation, observing and 

doing. Such rhythm sparks interest, maintains attention, and supports children 

physiologically.  Rhythms in learning are flexible, so teachers plan a variety of 

activities to suit the attention span of a given class and vary the pattern according to 

need. For example, Monday morning may have a different quality than Friday 

morning. These factors actively play into lesson planning
.14 

Rhythms extend beyond the classroom walls on multiple levels. For instance, the 

schoolôs master schedule of classes is set so students engage in most of their 

intellectual work in the early hours of the school day, when their brains are 

particularly alert.  Another example of school wide rhythm is the celebration of the 

seasonal festivals, which provides a natural sense of continuity and connection. 

Parent-partners are supported in their efforts to establish clear and predictable patterns 

on the home front as well (bedtime rituals, sharing family stories, reading, chores, 

meals, etc.). As a result of these concerted efforts, Journey School students are 

provided with a strong and secure foundation that fosters healthy development and 

resiliency
.15 

The Role of the Arts: The arts are integrated throughout the Journey School 

curriculum for several reasons. The visual and performing arts develop the aesthetic 

sense and support the studentsô emotional life. For this reason, study of the arts is 

central to the program. Secondly, artistic activities such as painting, drawing, drama, 

singing, and instrumental music are combined with core academics to enrich and 

enliven learning. The Arts stimulate the various óintelligencesô
16 

that brings out the 

best in each student. Art projects are thematically linked to academic work.  For 

example, fractions may be demonstrated through experiencing musical whole, half and 

quarter notes. 

Research has proven that students who study the Arts consistently perform better in 

academic pursuits.
17

  Recent scientific studies show that music enriches a personôs 

thinking capacities and overall well-being. In one study, researchers increased 

students' music lessons from one to five a week while cutting back on math and 

language studies. After three years these students were as good at math as students 
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 Rawson and Richter.  The Educational Tasks and Content of the Steiner Waldorf 

Curriculum, 2005 
15

 Krovetz, Marty. Fostering Resiliency, 1998  
16

 Gardner, Howard.  Multiple Intelligences:  New Horizons in Theory and Practice, 2006 
17

 Catterall, James.  Ten Year Study Shows Music Improves Test Scores, 2004  
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who had stayed in the standard curriculum, and even better at languages. Researchers 

also found the music students to be more cooperative with one another.
18

 

Learning from Whole-to-Parts: The learning process is integrated and holistic so 

material is comprehensible and connected across disciplines.  Learning typically starts 

with concrete and familiar examples and moves from there into more abstract 

concepts. Ideas are presented within the broader context first and then broken down 

into smaller pieces. This practice is particularly evident in the presentation of Main 

Lesson (see Section II C below also).  

During Main Lesson, there are three distinct stages of learning:   

¶ Stage One generally takes place over one day. The teacher guides students through 

specific learning activities from whole-to-part. The children experience this with 

minimal abstraction so they can absorb the new information deeply.  For example, at 

the beginning of a sixth grade geometry lesson students might observe and then draw 

natural phenomena such as flowers. As they discover the innate patterns, geometrical 

concepts emerge. This method is in contrast to teaching that is too abstract or isolated 

from context, which can then become discouraging and indigestible. 

¶ Stage Two usually occurs the next day.  After literally ósleeping-onô the previous 

dayôs content, the children summarize it in their own words with minimal but 

conscious input from the teacher.  In Classroom Instruction that Works, Dr. Robert 

Marzano established that summarization and effective questioning boost student 

achievement more than nearly any other known teaching strategies.
19

 Additionally, 

research in cognitive psychology has found that long-term memory is greatly 

improved if students process material in a deep and meaningful way. Self-generated 

elaboration (as happens when a child retells or summarizes information) leads to better 

recall than mere study of material, as it establishes a long-term memory trace. In this 

way, the content becomes óownedô and óreconstructedô in new ways by the students.  

Retelling during Stage Two is consistently more vivid and integrated.  The literal 

process of sleep is seen as an essential part of learning.  Research corroborates that the 

brain processes sensory information in significant ways during phases of deep sleep.
20

   

¶ Stage Three may take place over ensuing weeks and leads further towards the 

development of analytical thinking capacities.  In this third stage there is emphasis on 

promoting deep understanding at the conceptual level through the use of critical 

thinking strategies. In the example above, the sixth grade geometry students have now 

worked with complex theorems and can solve challenging math problems since their 

learning has been appropriately scaffolded.  

In summary, Journey School teachers work hard to present information from whole to 

parts and in thoughtful, thorough ways. They understand if teaching is too detached, 
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 Oppenheimer, Todd. ñSchooling the Imaginationò, Atlantic Monthly, 1999 
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 Marzano, Robert.  Classroom Instruction that Works, 2000  
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 Sleep, Learning, and Memory, A Resource from the Division of Sleep Medicine at  

Harvard Medical School, October 2007.  
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unstructured or chaotic; students will not engage which could lead to boredom, 

frustration, and underachievement.   

Story and Ethics: Another key feature of the Journey School learning program is 

storytelling.  Stories direct attention to personal experience, thereby increasing 

studentsô intrinsic motivation to learn, as well as their sense of ethics. 

Journey School teachers tell stories from the heart and in their own words.  During 

Main Lesson teachers recite compelling stories to students of all ages. Classic 

literature and expository texts are also read at appropriate times after Main Lesson. 

Teachers make special efforts to use vivid language and imagery to spark the studentsô 

curiosity, hold their attention, and model high standards for speech.  Through 

storytelling and the accompanying chalkboard drawings, students become enthusiastic 

participants in the learning process. 

In his book, The Literary Mind, cognitive scientist Mark Turner writes that stories are 

fundamental instruments of thought.
21

  Stories are important cognitive events because 

they encapsulate information, knowledge, context and emotions into one compact 

package.
22

 The story is one of the basic tools invented by the human mind for the 

purpose of understanding because stories convey complex ideas in a memorable and 

meaningful way. 

 

The Integration of Art and Writing with Learning 
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Stories enable children to face and accept their own circumstances. Difficult emotions 

such as isolation, anger or fear can be implicitly addressed by the teacher in story 

form, thus allowing students to come to terms with their own needs. Conflicts in the 

classroom can also be worked out through the use of tailored stories. 

Teaching through stories has been proven to equip students with deep empathy and 

strong ethics.
23

 The pedagogical story is used in Waldorf education to give children 

strong moral pictures. This has proven far more effective than moralizing, confronting 

or criticism. Subsequently, a sense of right and wrong is developed in the individual as 

well as the community of the class.  An American study found that Waldorf-educated 

students scored significantly higher on a test of moral reasoning than students in 

traditional high school and students in a religiously affiliated high school. Waldorf 

students are also far more likely to voice opinions based on sound principles.
24

   

 

Teachers Use Chalkboard Drawings to Spark Student Interest 
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 In his well-known books on the development of a moral and spiritual intelligence in 

children, child psychologist Robert Coles stresses an immersion in moral stories. 
24

 Hether, Christine Anne, The Moral Reasoning of High School Seniors from Diverse 

Educational Settings, Ph.D. dissertation, Saybrook Graduate School and Research Center, 

2001 
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Storytelling is inextricably linked to the learning process. Stories are how people 

remember.
25

 As philosopher Isak Dinesen explains, ñTo be a person is to have a story 

to tell.ò 

Discipline: Effective discipline is essential to the learning environment. Students need 

to feel safe and protected in order to be free to learn. To ensure this, age-appropriate 

behavior expectations are insisted upon. A positive but firm approach to discipline 

allows students to be gradually led towards self-discipline.  Journey School teachers 

are confident authorities who exercise strong leadership creating a healthy 

environment worthy of imitation.  Journey School understands that discipline is about 

teaching versus punishing.  For more details, see Section VI and the Discipline 

Policies and Code of Conduct in the School Handbook, included in Exhibit A.  

Personality Types: Teachers use the concept of personality typesðor temperamentsð

to help them interpret, understand and relate to their students. Through deliberate 

observation and conscious child study, the teacher develops a deep understanding of 

the studentsô disposition and is therefore better equipped to help them succeed in every 

way.  Students learn better when teachers leverage this insight. 

Preservation of Childhood: To insure optimal learning, the school prioritizes the 

preservation of childhood. Premature intellectual demands are avoided and skills are 

introduced at appropriate ages; fostering a cooperative non-competitive environment. 

Preservation of childhood also calls for the healthy development of the imagination 

through creative play, nature-based activities, appropriate autonomy and a wholesome 

environment.  
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Imagination at Work 

As advocates for childhood, Journey School works hard to establish a culture free 

from consumer-oriented messages and commercial images. Todayôs children are 

immersed in an electronic environment. According to a recent study by the Kaiser 

Family Foundation, by the time the average child reaches 7
th
 grade he spends more 

time with media than with parents, physical activity, homework, and chores combined.  

Over-exposure to electronic media hampers the development of the child's 

imagination, memory, and overall well-being.
26

 Research indicates children use less 

mental effort when processing information from electronic media than they do from 

print.  The concern is that children who are exposed to heavy doses of electronic 

media may never learn to process information in the complex way that facilitates 

creative achievement.
27

  Many families report that the schoolôs media policy, as 

included in the School Handbook (See Exhibit A), has had a positive influence on 

their children and family life.   

Healthy Nutrition: Nutrition and schooling performance go hand in hand.  Simply 

put, bad eating habits negatively affect student attendance, achievement, and behavior.  

As a result, we have strongly established school-wide nutritional guidelines (see the 
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